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Abstract 
The purpose of the present study was to design an effective observation course program in School Counselor education. The 
study group consisted of 40 second grade students enrolled in the Guidance and Counseling Program at Giresun University who 
were taking observation in school courses in the 2008-2009 academic year and 14 School Counselors who were responsible for 
the observation practices of the students. An action research method was used in the study. The School Counselor Education with 
Observation in Schools Program (SPCEOSP) was prepared, applied and assessed. Based on the data obtained in the study, 
suggestions were made to design an effective observation course program within School Counselor education. 
© 2010 Elsevier Ltd.  
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1. Introduction 
School counselors are an important part of the educational leadership team and provide valuable assistance to 
students regardless of whether they work in an elementary school or middle school, high school or beyond (Lapan, 
Gysbers, & Kayson, 2007; Stone & Dahir, 2006; Lee, 2001;  Sandhu, 2000). The history of school counseling varies 
on how countries and schools provide academic, career, college readiness, and personal/social skills and 
competencies to elementary, middle, and high school children and adolescents based on economic and social capital 
resources in a school counseling program (ASCA, 2003). The first undergraduate program in the field of school  
counseling in Turkey was opened at Ankara University, in the Faculty of Education under the name of “the 
Department of Education Psychology and Counseling” (Kuzgun, 1993). After the Higher Education Law No 2547 
came into force in 1982, with the purpose of raising personnel in the field of counseling and guidance, “Counseling 
and Guidance “ (CG) undergraduate programs were opened at universities under the name of “The Department of 
Psychological Services In Education” (UltanÕr, 2005). 
The changing social structure and students’ needs require the development of the Counseling and Guidance (CG) 
education programs. At the beginning of the 2000s, Do÷an (2001) proposed a model and suggested that CG 
programs in Turkey should be restructured. The Turkish Counseling and Guidance Association carried out studies 
on “the objectives of the CG undergraduate program and the organization of the education program” in collaboration 
with the heads of CG Departments in universities for the first time in 2001 (UltanÕr, 2005). Starting from the 2007-
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2008 academic year, The Council of Higher Education conducted a common program in all CG undergraduate 
programs, the only difference being some elective courses. When the CG program conducted by the Council of 
Higher Education since 2007-2008 academic year is analyzed, it is understood that this program is designed for 
training “School Counselor”. 
A practicum is of importance for CG programs. Practicum in a school counselor education program is often 
designed to bridge the gap between training and practice.  Some researchers suggest that there are deficiencies in the 
applied courses of CG programs in Turkey (Özgüven, 1990; Dogan, 1998; Do÷an, 2000). Previous studies reported 
that in 32% of the undergraduate CG programs in the United States there were deficiencies in the practicum 
(Pérusse, Goodnough and Noël, 2001). According to Coker and Schrader (2004), in the CG programs in the USA, 
the practicum is a clinically-based experience with little to no connection to the school environment. Coker and 
Schrader (2004) reported that in the case of School Counseling Education, multi-faceted school based practicum is 
more effective than a clinically-based one. 
Underlining the importance of school-based practicum in school psychological counselor programs, Özyürek, 
Çam and AtÕcÕ (2007) determined 11 characteristics that these programs should have.  These are the place of the 
practicum, the importance of official permission for the school, the characteristics of practicum schools and its 
school counselors, supervisory meetings and supervisors, the time of the applications and the institutions where the 
practicum will take place, developing a counseling program, the administration of self-report techniques, group and 
classroom guidance activities, career guidance, consultation and assessing the counseling program.  
The 3rd semester of the CG undergraduate program, which has been applied since 2007-2008, includes an 
“Observation Course”. Observation in schools course is a three-credit course, two hours practicum and two hours of 
theory. The Council of Higher Education defines observation in school courses as follows: “The observation and 
assessment of the organization, personnel, application status and the role of guidance services in schools; the 
observation of student behaviors in terms of the guidance principles and concepts”. According to the content of 
observation in schools course, this course enables the students to get familiar with the profession of school 
counseling through their observations and to become familiar with the practices in this field. Apart from the course 
definition by The Council of Higher Education, how to conduct observation in schools course in CG programs is 
ambiguous, and different applications are carried out in Turkey. Although the literature contains numerous studies 
on how the practicum should be designed in school counselor education (Stickel, 1995; Paisley, 1999; Baird, 2002; 
House, Martin and Ward, 2002; Özyürek, Çam and AtÕcÕ, 2007) no study was found on observation in schools prior 
to the practicum.  Since a common education program could not be developed for observation in school courses in 
the CG programs applied in Turkey, there are some difficulties in the teaching of this course. 
School Counselor Education with Observation in Schools Program (SCEOSP) which is tested in the present study 
will contribute to the raising of qualified school counselors in Turkey. The SCEOSP, which will be developed by 
this study, will give the school counselor students the opportunity of observing the school counselor role in a real 
setting and will serve as a bridge in putting the theoretical knowledge into practice. SCEOSP will prepare the 
students for the practicum and will improve future their practices. The use of SCEOSP by school psychological 
counselor educators can lead to the development of an efficient observation program prior to the observation. The 
purpose of the present study is to address the deficiencies to be determined by the SCEOSP and to design an 
effective observation course program in school counselor education. For this purpose, effective observations within 
SCEOSP, the deficiencies of SCEOSP and how these deficiencies can be addressed was determined. 
2. Method 
An action research method was used in the study.The “emancipatory/developmental/critical action research” 
approach will be used in the study. The emancipatory/developmental/critical action research approach aims to 
enable the practitioner to acquire new knowledge, skills and experience and to gain a critical perspective on his/her 
practices (McNiff & Whitehead, 2006). Thus, the practitioner will consider his/her own practices as a problem-
solving process and will continuously question his/her role in this process. In addition, he/she will develop a critical 
understanding of his/her own practices and will be able to bring rational explanations to the most common problems 
in that practice. 
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The study group consisted of 40 second grade students enrolled in the Department of Guidance and Counseling at 
Giresun University, the Faculty of Education, Educational Sciences who were taking observations in school courses 
and 16 School Counselors who were responsible for observation in schools. 
2.2. Data Analysis 
Data was collected through written questions and interviews administered to school counselor students and 
school counselors. Data analysis was made by content analysis of the responses of school counselor students and 
school counselors to written questions about the application of the School Counseling Education Program using 
constructivist observation. 
2.3. Study Pattern 
SCEOSP was prepared prior to the study. This program asks the students to keep their observation reports and 
documents in a file. The reports and documents prepared by the prospective school counselors were assessed by 
teaching staff, school counselor teachers, their friends (peer review) and by the students (self-assessment). SCEOSP 
assessment was made by rating scales and by use of a self-assessment form. The rating scales consisted of the 
criteria: understanding of the observation subject, written expression, time management, making suggestions and 
making use of resources. The self-assessment form questioned whether the students had obtained preliminary 
information prior to the observation, whether the students are enthusiastic or not, the contributions of (the 
observation and the subjects the students had difficulties with. In the assessment, in case of any contradiction 
between the self-assessment form and the prepared report, this situation is explained to the students and they are 
confronted with this.  SCEOSP evaluation is made by calculating the average scores given by two school counselor 
students (peers), the school counselor and the lecturer. In the case of a 20-score difference between the evaluation of 
peers, the school l counselor and the lecturer, the lecturer determines the appropriate score. The difficulties in 
achieving the goals of SCEOSP were evaluated in the study. 
3. Findings 
School counselor students and school psychological counselors were questioned about the application of the 
SCEOS Program  
1. What are the deficiencies of SCEOSP?  
2. How can these deficiencies in SCEOSP be addressed?  
Content analysis results of the responses to the questions are given below: 
According to school counselors, the most important deficiency of SCEOSP was that the students did not have any 
preliminary information about the observation subject (100%). The fact that the activity hour and the students’ 
observation hour do not match and thus it is impossible to make observation was reported as another deficiency 
(62.5%) (10). 43.75 % (7) of school counselors reported that due to limited or resources, the students could not form 
the theoretical basis of observation reports. A total of 37.5% (6) of the school counselors reported that as no 
observation was made, or the activity was not appropriate, no assessment was made”. A total of 81% (13) of school 
counselors suggest that observation courses should be shifted to the following semester. The views of school 
psychological counselors about the content and application deficiency of SCEOSP were as follows: 
I believe that this is quite early for the students to take this course in the first semester of 3.grade. The students 
do not have sufficient information about the principles of the profession and they lack theoretical knowledge. 
Therefore, they are unable to understand their observations. 
In the study, 75% (12) of school counselors reported that the observation application should not change. School 
counselors reported that it would be more beneficial to work with the same student group. A total 62.5% (10) of 
school counselors reported that school counselor students did not attach importance to observations. School 
counselors expect the students to be more enthusiastic about the observations. A total 56.25% (9) of school 
counselors reported that gradual observations would be more beneficial. A total of 93.75 (15) of school counselors 
reported that the number of observations should be decreased. School counselors reported that observation subjects 
were above the knowledge level of the students. A total 81.25% (13) of school counselors reported that observation 
2.1. Study group 
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subjects should be simplified. A total 65% (10) of school counselors reported that formatting and providing a sample 
for the student reports would be beneficial. A total 56.25% (9) of school counselors reported that a gradual scoring 
key should be formatted according to the observation subject. 
School counseling students reported that there were some deficiencies in the observation course they attended. 
The majority of the students (93.75%) complained that the number of observations was high. A total 81% (13) of the 
students reported that they had no preliminary information about the observation subject. A total 75% (12) of the 
students complained that the number of resources requested for writing reports was very high. A total 56.25% (9) of 
the students reported that the assessment form was not suitable for the observation. A total 50% (8) of the students 
complained that school psychological counselors were unhelpful school counselor students made some suggestions 
about addressing the deficiencies in observation courses. The majority of school counseling students (93.75%) 
reported that the number of observations should be reduced from 5 or 4.  A total 81.25% (13) of the students 
reported that it would be beneficial if the lecturers provided preliminary information about the observation subject. 
A total 75% (12) of the students reported that 3 resources should be considered as sufficient for one observation. A 
total 56.25% (9) of the students reported that the assessment forms should be revised according to the observation 
and the observation duration at schools should be extended. A total 50% (8) of the students reported that for an 
effective SCEOSP, enthusiastic school counselors should be assigned in observations. A total 37.5% (6) of the 
students reported that for an effective SCEOSP, it is necessary to make observations with school counselors who are 
successful in their professions.  
I think we would learn more efficiently if a total of 16 observations would be reduced to 5-4 observations and if 
we stayed in the same institution for 2-3 weeks. It would be better to receive theoretical information before the 
observation. The quality of counselors in the schools we visit is important. It is important to choose schools having 
qualified counselors. 
School counselors and the students were asked which observation application was more effective in SCEOSP. 
According to the school counselors, the most effective observation in SCEOSP was the activity of “analyzing a 
student”. The second most effective observation was “analyzing a class” and “analyzing the school guidance 
program”. The third most effective observation was “the expectations from guidance services”, “the activities in the 
fields of service according to the school guidance and psychological counseling program” and “analyzing legal 
arrangements about guidance and counseling”. According to the students, the most effective activity in SCEOSP 
was “analyzing a student” and “analyzing a class”. The second most effective observation was “analyzing legal 
arrangements about guidance and counseling”. The third most effective observation was “the expectations from 
guidance services”, “the activities in the fields of service according to the school guidance and counseling program” 
and “analyzing the school guidance program”. The fourth most effective observation was “an activity performed by 
school counselors about the learning difficulties of the students” and “analyzing a student requiring special 
education”. 
4. Discussion 
Obtained data indicates that the most effective observations in SCEOSP were “analyzing a student”, “analyzing a 
class”, “analyzing the school guidance program”, “the expectations from the school guidance services”, “the 
activities in the fields of service according to the school guidance and counseling program” and “analyzing legal 
arrangements about guidance and psychological counseling”. Both students and school counselors reported that 
number of observations should be reduced. In this case, SCEOSP can include the six observation activities 
mentioned above. The national model determined by the American School Counselors Association (2003) in the 
training of school counselors has three main components: Foundation , Delivery and Management Systems  and 
Accountability .The SCEOS Program can be organized according to these three principal components: Foundation , 
Delivery and Management Systems and Accountability. In that case, foundation observations can include “analyzing 
the school guidance program” and “the activities in the fields of service according to the school guidance and 
counseling program”; management system observation can include “analysis of the legal arrangements about 
guidance and counseling; delivery system can include “analyzing a class” and “analyzing a student” and the 
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accountability system can include “the expectations from guidance services”. The data obtained in the study 
indicated that no significant criticism was made against the assessment made using the constructivist approach in 
SCEOSP. Therefore, creating portfolios, assessing the program using rating scales and self-assessment and peer 
assessment practices can be continued. The most criticized issue in the application of the SPCEOS Program was that 
the students had limited school counseling knowledge. Therefore, the students should have taken theoretical courses 
about school counseling before the observations and guidance and counseling  programs should include observation 
in the school courses only after taking basic courses.  
5. Conclusion and Recommendation 
SPCEOSP, which was tested with the present study or other similar programs, can be developed by testing in 
different guidance and counseling programs undergraduate or graduate programs. When applying SPCEOSP in 
different guidance and counseling programs undergraduate programs, in line with the application characteristics 
determined by Özyürek, Çam and AtÕcÕ (2007), legal permission should be taken from the schools and competent 
psychological counselors and lecturers should be appointed for the education programs. 
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